
INTRO: 
Paris was 15 years old. She came from a pretty dysfunctional family. Bullying another girl at school 
who was precisely the opposite. Strong family, doing great. Over time, wore her down. Finally, the 
victim responded angrily to the bullying and Paris punched her in the nose. It was violent. There was 
blood everywhere.  
 
The school responded by suspending Paris. They had spoken to her previously and she had been 
compliant. But this was the last straw. 
 
Her mother was unhelpful. She blamed the victim. Then she blamed Paris. She fought angrily with 
her and treated her horribly. 
 
The parents of the victim – they were furious. I’ll tell you more about them later. 
 
Parents often feel helpless in bullying situations. When their child is a victim of bullying, many 
parents struggle to respond in positive, helpful ways. Similarly, if a child is found to have been a 
bully, parents feel compelled to act, and may inadvertently become bullies, modelling precisely the 
behaviour they hope to eliminate in their child.  
 
This presentation is aimed at assisting parents in guiding both the bully and the bullied to positive 
solutions, perspective, and resilience. 
 

SLIDE – BULLYING DEFINITION 

Let’s start at the start: 

Bullying: Repeated and systematic use of power to dominate physically, socially, or emotionally (Frey 

et al 2005; Olweus 1993) 

 

Leads to complex problems for both the bully and the victim. 

Loads of interventions to improve the situation and reduce both bullying and victimisation. 

Dan Olweus key influence based on his pioneering comprehensive interventions. Central features of 

programs built on that foundation: 

SLIDE -  THE BEST RESULTS… 

SLIDE – INT’L H’BOOK OF SCHOOL BULLYING 

SLIDE – JUVONEN & GRAHAM 

SLIDE – CONTROLLING ENVIRONMENTS 

First – let’s look at context. 

Most of the programs, and indeed, most of the ways in which we deal with challenging behaviour 

from you people (or even from older people) is that we create a controlling socializing context.  

Controlling contexts are ones that pressure the child to think, feel, or behave in particular ways. For 

example, use of reward contingencies to prompt behaviours has, under most circumstances, been 

found to be controlling, as have threats, deadlines, and pressuring locution. 



A large body of research over the last two decades has indicated that controlling socialization 

contexts predict only shallow internalization of values and limited behavioural enactment. 

Moreover, controlling contexts predict children’s attempts to avoid the socializing agent, and 

controlling parental practices predict resentment towards the parent and even defiance.  

SLIDE – FOUNDATIONS OF PROGRAMS 

1. Class rules against bullying 

2. Improved teacher supervision 

3. Praise 

4. Sanctions 

(Olweus, 1993, 1994.) 

A faulty system built on shaky foundations can look perfectly fine, or even desirable to the casual 

observer 

Controlling socialisation context… fits with the ideology that kids these days need to be controlled. 

SLIDE – INCONSISTENT FINDINGS 

Research outcomes: Inconsistent… 

1. Olweus, 1993 – dramatic and positive 

2. Smith et al 2004 – 14 studies (strict criteria and sharing Olweus’ components)… small 

number of positive outcomes, most variables non-significant.  

3. Merrell et al 2008 – 40 studies (not restricted to Olweus criteria… but a lot the same)… 

positive results for only about one-third of the variables.  

4. Juvonen, J., & Graham, S. (2014). Bullying in schools: The power of bullies and the plight of 

victims. Annual Review of Psychology, 65, 159-185. Over 140 studies (inc Australia)…   

Teaching kids to be alert to what teachers and parents are looking for. Creating sneaky ways to get 

around it.  

SLIDE – TYRRANY 

In essence, we tend to increase the extent to which we are controlling based on the extent to which 

our children/staff/students challenge us. While they’re doing things we feel fine with, we are not 

controlling… but as soon as they do something we do not approve of, we increase the extent to 

which we are controlling. 

Sometimes we become so emotional that we even do and say things that make a caricature out of 

ourselves, as did this prominent anti-bullying advocate on twitter a few years ago. 

SLIDE – TWITTER 

I did share this at the last NCAB conference but I include it again today because it’s so vital that we 
consider our ways. 

SLIDE – ZERO TOLERANCE 

One very recent paper from Jana Juvonen found that there is emerging research that widely used 
zero-tolerance policies — those that impose automatic suspension or expulsion of students from 
school after one bullying incident — are not effective at curbing bullying or making schools safer, 
and should be discontinued. 



Not only are these policies leading to increased academic and behavioral problems among those 
labeled as “bullies,” but they are causing bystanders to remain quiet out of concern that the schools 
will implement overly harsh punishments. Which, of course, they often do. As the report suggests, 
those who bully often suffer as much as those being bullied. 

I don’t know about you, but I’m starting to think the only time schools should exercise “zero 
tolerance” is when it comes to zero-tolerance policies. 

 

I’m going to share a couple of studies and a few thoughts that suggest why this might be happening. 
What is it about our efforts that is failing? 

 

 

 

We’ve discussed controlling contexts. That’s what Olweus is using, and that potentially explains why 

the results are inconsistent and uninspiring. Let’s look at autonomy-supportive contexts: 

These contexts involve acknowledgement of the child’s feelings, taking the child’s perspective, 

providing rationale, allowing choice, and minimising pressure (which we’ll discuss later). Such 

contexts were found to predict deeper internalisation of behaviours, values, and attitudes; better 

persistence; more flexible and creative behaviours; and enhanced well-being. 

 

Considerable research has indicated that external and introjected regulations tend to be associated 

with negative psychological consequences, whereas identified and integrated regulation types tend 

to be associated with positive psychological consequences, such as higher well-being, more flexible 

and creative behaviours, and better persistence. 

 

http://www.pbs.org/newshour/updates/column/


SLIDE – ROTH AND BIBI (2010) 

In a recent study that was the first to explore the relevance of SDT conceptions for bullying at school, 

Roth and Bibi (2010) examined types of internalization for pro-social values and their links with 

bullying and with students’ sense of relatedness or connection to the class. Specifically, this recent 

study explored the correlates of external and ID for the pro-social value of considerateness towards 

others in class. In line with SDT, results revealed that external regulation of considerateness 

correlated positively with bullying (r = .28; p < .01) and negatively with sense of relatedness (r = −.16; 

p < .01), whereas ID correlated negatively with bullying (r = −.30; p < .01) and positively with sense of 

relatedness (r = .42; p < .01). 

The link found between external regulation and bullying was unsurprising because external 

supervision of student behaviour is always limited to specific times and places. To promote the 

deeper form of internalization that allows students to achieve self-regulation, external control harms 

rather than helps.  

As noted, substantial research has indicated that autonomy support in varied domains leads to 

children’s identified/integrated internalization, whereas in a controlling context the children are 

expected merely to act out of external pressure (Deci & Ryan, 2008; Grolnick, 2003).  

SLIDE – ROTH ET AL (2011) 

The present study focuses on two AST practices that appear relevant in promoting pro-social 

behaviour, namely, providing rationale (or relevance) and taking the student’s perspective in 

relation to children’s pro-social behaviours. 

Providing rationale (or relevance) involves explaining how considerateness, helpfulness, and 

sensitivity towards others can contribute to students’ personal goals, interests, and values. These 

explanations will benefit from the attempt to understand students’ feelings and thoughts concerning 

social interactions and conflicts (i.e., taking the student’s perspective). 

The sample consisted of 725 Israeli junior high school students (50% females) in Grades 7 and 8 from 

27 classes in four schools serving students from lower-middle to middle-class socioeconomic 

backgrounds. Mean age was 13.4 years (SD = .64). 

The present research revealed two important findings.  

First, acting considerately towards others in order to obtain praise or avoid punishment (external 

regulation) positively correlated with students’ self-reported bullying towards classmates; in 

contrast, behaving considerately towards others because students valued that activity (ID) was 

correlated negatively with repetitive acts of bullying. Second, students’ perceptions of teachers’ 

autonomy-supportive behaviour were negatively related to bullying by predicting ID. 

The present study specifically examined students’ perceptions of teachers’ autonomy-supportive 

activities as an important factor that may predict students’ deeper internalization and reduced 

bullying of peers. The findings indicated that students’ perceptions of teachers’ provision of 

rationale and relevance, together with perceptions of the teachers’ attempts to take the student’s 

perspective in relation to pro-social and anti-social student behaviours in class, appeared to reduce 

self-reported bullying by supporting students’ development of identification with the pro-social 

value of acting considerately towards classmates. 

 



What does all of this mean for parents? 

 

Autonomy-supportive practice 

1. Kids need basic psychological needs satisfied 

2. Need to listen and understand 

3. Need to provide clear rationale 

4. Need to anticipate that they’ll fail and make mistakes 

5. Need to focus on problem-solving 

6. Need to minimise the use of controlling techniques 

“Three things in human life are important: the first is to be kind; the second is to be 

kind; and the third is to be kind.”  

― attributed to Henry James 

 


